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Foreword.	Starting	from	the	end	

	

Si	azzera	tutto	quando	si	arriva	qui?	

	

	

Forse	azzerare	è	un	dovere	politico	quando	le	

crepe	tra	le	disabilità	diventano	voragini	

profonde	come	vulcani.	

	

	

Volevamo	riscrivere	la	fragilità,	risignificare	

un	vocabolario	creato	senza	passare	dai	corpi	

ma	per	fare	questo	serviva	il	mondo	di	prima,	

quello	di	cui	conoscevamo	le	zone	d’ombra	e	i	

perimetri.	

	

	

Il	nostro	lavoro	partiva	dalla	profondità	

lessicale	per	incarnarla,	riscriverla	con	le	

ossa.	Ma	adesso	il	presente	chiede	vocaboli	

semplificati.	

No,	non	li	chiede,	li	impone.	

	

E	se	tutto	viene	reso	bidimensionale	noi	non	

possiamo	agire	su	quella	densa	materia	che	

avevamo	a	disposizione	quando	stavamo	

immaginando	questo	percorso.	

	

Le	Disabilità	sono	varie	e	complesse.	Sono	una	

giungla.	Non	si	può	parlare	di	Giungla	se	ci	si	

trova	davanti	ad	un	prato	all’inglese.	

	

In	questo	momento	la	politica	e	la	televisione	

chiedono	/	esigono	frasi	semplici.	Senza	

subordinate.	E	nella	semplicità	le	disabilità	

spariscono	perché	loro	non	possono	essere	

sintetizzate	in	poche	parole.	Per	parlare	di	

noi	e	dei	nostri	corpi	è	necessario	essere	

prolissi.	

	

Ecco	perché	ci	chiediamo:	azzeriamo	tutto?	

Ci	sono	corpi	fragili	che	questo	presente	lo	

possono	gestire	ma	altri,	la	maggior	parte,	no.	

In	quello	che	era	il	presente	di	prima	avevamo	

trovato	un	modo,	o	almeno	una	strategia	da	

sperimentare,	per	cui	i	primi	potessero	urlare		

e	aprire	strade	in	alleanza	ai	secondi	ma	

adesso	la	forbice	si	stringe	e	la	quantità	di	

Should	we	reset	everything	now	that	we	got	
until	here?	
	
Perhaps,	when	the	cracks	between	
disabilities	become	wounds	as	deep	as	
volcanos,	we	have	the	political	duty	to	reset	
everything.	
	
We	wanted	to	rewrite	fragility,	to	resignify	a	
vocabulary	that	had	been	created	without	
taking	bodies	into	account;	however,	in	
order	to	do	that,	we	needed	the	world	as	it	
was	before,	the	one	of	which	we	already	
knew	all	the	shadows	and	the	boundaries.		
	
Our	proposal	was	to	start	from	the	lexical	
depth	in	order	to	embody	it,	to	write	it	with	
our	bones.	But	now	the	present	needs	such	a	
simplified	vocabulary.	
It	does	not	need	it,	it	imposes	it	on	us.		
	
Everything	is	bidimensional	now	and	we	
cannot	shape	all	that	dense	material	we	had	
in	our	hands	when	we	were	imagining	our	
way	forward.	
	
Disabilities	are	various	and	complex.	They	
are	a	jungle.	You	cannot	talk	about	jungle	
when	you	have	an	English	lawn.	
	
In	these	days	politics	and	media	require	
simple	sentences,	without	dependent	
clauses.	And,	in	simplicity,	disabilities	
disappear	because	they	cannot	be	
summarised	in	few	words.	In	order	to	talk	
about	us	and	about	our	bodies	we	must	be	
wordy	and	long-winded.		
	
That	is	why	we	are	asking	to	ourselves,	do	
we	reset	everything?	Some	fragile	bodies	
can	manage	this	time,	but	many	other	ones,	
they	just	cannot	manage.	In	the	present	that	
we	imagined	before	we	had	found	a	way,	or	
at	least	a	strategy,	so	that	the	bodies	that	can	
manage	could	yell	and	open	the	road	to	the	
ones	that	cannot	manage.		
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persone	che	possono	navigare	là	fuori	è	

sempre	minore	e	allora	questa	volta,	forse,	

dobbiamo	fermarci.	

Dobbiamo	azzerare.	

	

	

Dobbiamo	accogliere	il	mondo	dei	più	fragili	

come	mondo	di	tutti	e	lì	sederci.	

E	da	lì	tornare	a	costruire.	

	

	

Cosa	vuol	dire	questo?	

Che	i	corpi	devono	sparire	dallo	spazio	

pubblico.	

Per	azzerare	è	fondamentale	creare	una	

nostalgia.	La	collettività	deve	avere	nostalgia	

della	sua	naturale	eterogeneità.	

Dobbiamo	sparire	per	avere	potere.		

Provare	a	vivere	a	stento	là	fuori,	lasciare	

indietro	chiunque	sia	appena	più	fragile,	

significa	fingere	che	questo	tempo	abbia	una	

natura	diversa	dalla	sua.	

	

Nello	sparire	dei	corpi	noi	però	vogliamo	far	

esplodere	le	voci.	

Ecco	il	potenziale:	diventare	coro.	Creare	una	

nuova	polifonica	realtà	che	sia	humus	da	cui	

ripartire.	

	

Se	quelle	che	un	tempo	erano	le	piazze	ora	

diventano	le	camere	da	letto,	i	salotti,	le	

cucine,	le	stanze	da	ospedale….se	le	voci	dei	

nostri	spazi	privati,	quelli	in	cui	i	corpi	sono	in	

questo	momento	chiamati	a	restare,	sfondano	

le	pareti	e	si	mischiano,	selvagge	e	feconde,	

nei	privati	degli	altri…non	potrebbe	nascere	

così	un	nuovo	esercito	di	pionieri?	

 

Nowadays,	the	gap	is	getting	bigger	and	
bigger	and	the	quantity	of	people	that	can	
sail	out	there	is	getting	shorter	and	shorter.	
Then	maybe,	nowadays,	we	must	stop.	We	
must	reset.		
	
We	must	come	back	to	the	world	of	the	
weakest	and	think	about	that	world	as	the	
world	of	all	of	us.	And	we	must	sit	there.	
And	start	back	to	build	from	there.		
	
What	does	that	mean?	Bodies	must	
disappear	for	a	while.	They	must	disappear	
from	the	public	space.		
In	order	to	reset	is	fundamental	to	create	
some	kind	of	nostalgia.	Society	must	feel	
nostalgic	of	its	natural	heterogeneity.	
We	disappear	to	gain	power.	To	try	and	live	
out	there	while	we	leave	behind	the	most	
fragile	bodies	is	like	to	pretend	that	the	
present	has	a	different	nature	from	its	actual	
one.		
	
While	bodies	disappear,	we	want	to	make	
our	voices	explode.	That	is	the	strength	of	
this	time:	to	become	a	choir.	We	have	to	
create	a	polyphonic	mundanity,	like	an	
useful	humus,	in	order	to	start	back.		
	
If	what	used	to	be	squares	now	become	
bedrooms,	living	rooms,	kitchens,	hospital	
rooms....if	the	voices	of	our	private	spaces,	
those	in	which	bodies	are	now	called	upon	
to	remain,	break	through	the	walls	and	mix,	
wild	and	fertile,	in	the	privates	of	others...	
might	not	a	new	army	of	pioneers	be	born?	
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Introduction	

 

In	 Italy,	 public	 school	 adaptation	 and	 response	 to	 the	 needs	 of	 disabled	 people	 has	 been	 a	
concern	for	very	long	time	and	nowadays,	no	separated/special	classes	are	held	for	disabled	
students.	 Notwithstanding	 the	 persistence	 of	 many	 problems	 related	 to	 disabled	 students	
access,	 education	 justice,	 inequalities	 etc.,	 some	 key	 issues	 in	 participation,	 diversity	 and	
disability	awareness	are	 satisfactory	 tackled	 in	primary	and	secondary	schools,	both	by	 the	
teaching	 staff	 and	 by	 organisations	 and	 associations	 operating	 in	 the	 schools.	 Especially	 in	
primary	 schools,	 unconventional	 bodies	 are	 visible	 and	 present	 and	 active	 participation	 of	
disabled	students	is	encouraged.	

On	the	contrary,	in	universities,	with	some	exceptions,	the	discourse	on	disability	is	shared	by	
few	 actors	 and	 departments,	 approaches	 are	 rarely	 critical	 and	 unconventional	 bodies	 are	
much	less	present.	The	way	in	which	disability	is	tackled	is	still	very	much	linked	to	medical	or	
didactical/functional	aspects,	and,	with	a	few	exceptions,	such	as	socio-historical	researches	in	
gender	and	feminist	studies,	it	is	considered	neither	in	a	critical	nor	in	a	cross-cutting	way.	At	
the	same	time,	university	trains	future	lecturers,	scholars	and	professionals,	that	is	why	it	is	
crucial	 to	 enhance	 students’	 critical	 approach	 towards	 disability,	 by	 pushing	 students	 and	
trainers	 to	 address	 and	 overcome	 common-sensical	 assumptions.	 In	 addition	 to	 that,	
performing	 art	 is	 studied	 and	 analysed	 by	 various	 academic	 disciplines,	 but	 performative	
methods	and	techniques	are	rarely	used	as	a	learning	tools	and	practices.		

That	 is	why,	 as	Corpoceleste,	we	decided	 to	 focus	on	 tertiary	education,	 targeting	academic	
lecturers	and	university	students.	The	main	objective	of	our	activities	during	the	phase	1	“Moon	
Walk”	has	been	to	conceive	a	workshop	for	university	students	that	would	link	the	most	recent	
findings	 in	 disability	 studies	 with	 performance/dance.	 In	 our	 view,	 disability	 studies	 and	
performance/contemporary	dance	techniques	are	effective	entry	points	in	order	to:	

- (re)introduce	 the	 body,	 and	 the	 physical	 and	 relational	 dimension,	 into	 academic	
courses	that	analyse	society,	politics	and	economy;	

- provide	 critical	 tools	 in	 order	 to	 reflect	 on	 normalcy,	 ordinary	 relations,	 power,	
subjectivity,	identity,	otherness.		

The	activities	we	undertook	during	phase	1	have	been	the	following:	

- Literature	review	and	dance/performance	“state	of	the	art”;	
We	have	been	 revising	 the	most	 recent	academic	works	on	disability,	 performance	and	

performing	art;	disability	and	participation;	disability	and	pedagogy;	normalcy,	power	and	

diversity;	identity	negotiation;	crip/queer	identities;	disorienting	and	encounter;	disability	

reappropriation/occupation;	access	and	recognition;	disability	movements.		

At	 the	 same	 time,	we	have	analysed	 the	most	 recent	performances	 that	deal	with	non-

conventional	bodies;	subjectivity;	gaze;	normalcy	and	normalcy	subversion.		

	

- Linking	theory	and	practice:	movements	are	concepts;	
We	analysed	teaching	approaches	in	tertiary	education	in	light	of	Chiara’s	performing	art	

work	and	of	the	practice	she	designed	and	implemented	in	workshops	with	other	kinds	of	

participants	(such	as	young	dancers).	We	highlighted	specific	 theorical	aspects	 that	we	
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wanted	 to	address	and	we	 linked	 concepts	and	notions	 to	 specific	 segments	of	Chiara’s	

method	as	a	performer/dancer.	

	
- Establishing	a	common	method;	

Performing	art/dance	practice	has	its	own	research	methods	and	its	own	epistemology.	

The	research	methods	in	performing	art	and	critical	studies	can	then	be	assimilated	and	

compared.	Both	in	the	case	of	performing	art	and	critical	studies,	learning	process	consists	

in	 deconstruction,	 co-creation,	 mutual	 exchange,	 shared	 dialogue	 and	 comparative	

approaches.	 That’s	 why	we	 thought	 about	 establishing	 a	 common	method,	 that	 would	

guide	us	through	theoretical	analysis	and	body	practice.	Moreover,	we	wanted	to	conceive	

a	type	of	workshop	that	would	blur	the	line	between	theory	and	practice,	body	and	mind.	

	
- Outlining	a	workshop	structure	and	drafting	a	workshop	proposal;	

We	 made	 a	 general	 workshop	 outline,	 that	 could	 be	 further	 adapted	 to	 different	

departments/courses	and	adjusted	depending	on	time	availability	etc.	The	outline	was	also	

made	in	order	to	give	an	idea	of	the	workshop	structure	and	of	the	workshop	activities	to	

the	lecturers	we	wanted	to	involve.	In	our	idea,	the	workshop	had	to	be	held	in	different	

departments	 and	 hosted	 by	 different	 course	 lectures,	 and	 had	 to	 be	 contaminated	 by	

different	disciplines.		

 
Due	to	Covid	19	pandemic	and	the	shut	down	of	schools	and	universities,	from	the	beginning	of	
March	2020	we	suspended	our	engagement	and	dialogue	with	university	lecturers	in	order	to	
plan	future	workshops.	This	decision	was	dictated	by	the	fact	that	the	situation	was	confused	
and	hard	for	many	university	departments,	that	struggled	to	carry	on	their	ordinary	teaching	
activity,	even	in	online	learning	modalities.		

Why	did	we	choose	not	to	reorganise	the	workshop	for	the	online	space?	

Body	 encounters	 were	 a	 fundamental	 component	 of	 our	 project.	 We	 aimed	 at	 involving	
students	that,	because	of	the	fragility	of	their	bodies	and	the	obstacles	to	access,	often	prefer	
not	to	come	to	university	classes.	At	the	same	time,	we	wanted	to	base	the	workshop	on	the	
creation	of	a	comfortable	space	where	participants	could	slowly	unveil	their	fears	and	worries	
and	work	on	intimacy	and	mutual	empathy.	This	process	need	physical	presence	and	time.	We	
estimated	 that	 an	online	version	of	 the	workshop	wouldn’t	 lead	 to	 the	 same	outcomes:	 the	
problems	with	universities	and	disable(d)	bodies	is	precisely	the	removal	of	body	encounter	
and	 physicality,	 and	 the	 construction	 of	 a	 discourse	 that	 remains	 at	 the	 abstract	 level.	 In	
addition	to	that,	an	online	workshop	would	have	leaved	the	im(mobility)	of	non-conforming	
students	unchallenged	and	untackled.		

Intellectual	outputs	cannot	be	separated	from	life	experiences	

During	 these	 months,	 our	 aims,	 working	 conditions,	 position	 as	 activists	 and	 marginal	
intellectuals	have	changed	many	times.	This	work	has	also	changed	twice,	or	perhaps	three	
times:	it	started	with	the	aim	of	being	a	pilot	project	bringing	back	disabled	bodies	in	university	
space	and	in	theoretical	reflections,	by	making	them	visible	as	actors	and	agents	of	change;	then,	
at	 the	 beginning	 of	 the	 pandemic,	we	 decide	 to	 transform	our	 “embodied”	 outcomes	 into	 a	
series	of	written	reflections	and	guidelines	on	pedagogy	and	education	to	disability	 through	
performing	art	in	tertiary	education.	
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After	several	months	of	self-confinement,	shut-down	of	every	kinds	of	non-commercial	spaces,	
such	as	culture	and	art	spaces,	sociability	spaces,	schools	and	universities,	and	the	consequent	
reduction	of	public	spaces,	spaces	of	engagement	and	spaces	of	discussion,	we	felt	that	it	was	
useful	to	add	to	this	work	our	reflections	on	how	to	keep	social	ties	alive,	despite	the	emptiness	
of	 cities	 and	 the	 lack	 of	 meeting	 occasions.	 Disabled	 bodies	 needs	 alliances,	 and	 in	 our	
respective	fields	we	have	been	asking	to	ourselves	how	these	alliances,	and	pre-condition	for	
recognition	and	change,	could	be	nourished;	how	emotions,	sensations	and	ideas	could	still	be	
shared;	 how	 pedagogy	 could	 be	 substituted	 by	 the	 preparation	 and	 the	 construction	 of	 a	
common	and	fertile	ground,	ready	to	welcome	real	life	experiences	when	circumstances	will	
allow	it.		

The	structure	of	this	report	

The	chapters	of	this	report	reconstruct	the	pattern	we	followed	in	order	to	build	a	theoretical	
framework	 and	 then	 a	 practical	 methodology	 that	 would	 merge	 disability	 studies	 with	
performing	 art	 studies	 and	 critical	 pedagogy	 in	 tertiary	 education.	 The	 chapters	 reflect	our	
different	steps,	from	the	literature	review	and	the	analysis	of	the	state	of	art,	to	the	construction	
of	 a	 shared	and	cross-cutting	methodology,	 the	 selection	of	 the	main	 topics/problems	to	be	
addressed	 and	 the	 design	 of	 a	 workshop.	 At	 the	 same	 time,	 they	 are	 informed	 by	 the	
perplexities,	doubts	and	changes	that	have	been	shaping	and	reshaping	our	perspective	during	
this	time.	That’s	why	at	the	beginning	of	each	chapter	we	add	a	short	introduction	that	helps	
the	reader	understand	how	the	context	we	have	been	living	in	has	influenced	the	structure	and	
the	contents	of	this	report.	

This	report	is	composed	of	six	chapters:	the	first	chapters	consists	of	a	short	literature	review	
that	 focuses	 on	 the	 main	 themes,	 concepts	 and	 approaches	 in	 disability,	 performance	 and	
pedagogy	 in	tertiary	education.	 It	defines	and	describes	the	theoretical	 tools	we	consider	as	
useful	 in	 order	 to	design	our	 intervention	 and	 it	 highlights	 the	 aspects	 that	 have	 been	 less	
tackled	 by	 research.	 The	 second	 chapter	 illustrates	 how	we	designed	 our	 teaching	method,	
drawing	from	the	literature	and	from	our	respective	professional	domains.	The	third	chapter	
focuses	on	the	workshop	outline	we	had	drafted	before	the	pandemic.	Chapters	four,	five	and	
six	 are	 devoted	 to	 rethink	 about	 our	 theoretical	 framework,	 our	 purpose	 and	 the	 way	 of	
readdressing	it	in	light	of	the	current	hinderances	and	opportunities.	Chapter	four	focuses	on	
body	 disappearing	 and	 voice	 in	more	 theoretical	 terms,	 while	 Chapter	 five	 talks	 about	 the	
creation	of	“Cordata”,	a	solo-voice	performance	that	Chiara	has	created	during	the	lockdown,	
and	the	application	of	the	same	reflections	and	methods	to	Dool	project.	Chapter	six	talks	about	
what	we	have	been	learning	during	the	drafting	of	this	project	as	knowledge	and	art	producers	
and	include	a	way	forward.	
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Chapter	1:	Literature	review.	Main	themes,	concepts	and	approaches	in	
disability,	performance,	tertiary	education	

	
At	the	beginning	of	this	work,	we	have	been	discussing	on	what	kind	of	conceptual	tools	we	
needed	 in	 order	 to	 rethink	 disability	 and	 disabled	 bodies	 in	 tertiary	 education	 and	 in	
performing	arts,	and	art	as	a	mean	to	explore	disability.	We	started	by	the	latest	researches	
in	 disability	 studies,	 we	 explore	 mainstream	 and	 critical	 definitions	 of	 disability	 and	 we	
identify	the	researches	that	link	disability	to	performance	(not	necessarily	to	performing	art).	
We	have	then	explored	the	papers	of	anthropologists,	sociologists,	pedagogists,	teachers	and	
lecturers	that	talk	about	raising	awareness	on	the	social	construction	of	disability,	disability	
at	large	and	non-discrimination	practices	in	colleges,	universities	and	similar	institutions.	We	
have	 also	 examined	 different	 performances	 and	 the	 work	 and	 interviews	 of	 performing	
artists	that	are	engaged	in	communicating	disability	to	the	large	public.		
	
	

Here	are	the	main	books	and	articles	we	consulted,	divided	by	themes.		

1.	With	regard	to	the	definition	of	disability,	we	have	focused	in	particular	on	works	relating	to	
the	social	construction	of	disability,	the	construction	of	the	norm	and	ableism.	It	is	important	
to	underline	how,	in	recent	years,	disability	studies	has	focused	very	much	on	the	construction	
of	 normality,	 rather	 than	 on	 the	 reconstruction	 of	 a	 "better"	 notion	 of	 disability	 or	 its	
deconstruction.	As	far	as	we	are	concerned,	we	find	convincing	the	approach	according	to	which	
studying	 disability	 means	 above	 all	 questioning	 the	 construction	 of	 the	 opposition	
conforming/non-conforming,	 which	 not	 only	 concerns	 bodies,	 but	 also	 orientations	 and	
behaviours.	

2.	With	 regard	 to	 the	political	dimension	on	disability,	we	have	mainly	 focused	on	work	 that	
brings	 out	 the	 power	 relations,	 and	 power	 asymmetries,	 that	 the	 definition	 of	 disability	
inevitably	generates,	but	also	on	literature	that	has	collected	and	studied	the	ways	in	which	
social	movements	and	organisations	rethink	the	concept	of	disability	and	opt	for	demands	for	
recognition	 that	 include	and	go	beyond	 this	 concept.	 In	addition,	we	have	been	particularly	
interested	in	studies	concerning	the	relationship	between	individuals	officially	recognised	as	
disabled	 and	 institutions.	 These	 studies	 describe	 the	 efforts	 and	 strategies	 through	 which	
individuals	 and	 associations	 around	 disability	 claim	 full	 citizenship	 rights	 and	 reclaim	
disability.	We	have	also	been	very	 interested	 in	 the	 studies	around	 the	notion	of	voice	and	
visibility.	

3.	With	regard	to	the	relation	between	disability	and	performing	art,	we	have	focused	on	those	
studies	 that	 talk	 about	 how,	 in	 everyday	 life,	 the	 boundaries	 between	 disability	 and	
performance	 are	 very	 blurred	 indeed,	 as	 disabled	 people	 find	 themselves	 putting	 and	 re-
presenting	 their	 disability	 in	 every	 daily	 action.	 Disability	 can	 be	 seen	 as	 one	 of	 the	
performances	of	everyday	life.	This	notion	is	particularly	interesting	to	us	because	it	permeates	
Chiara's	 artistic	 work.	 We	 have	 also	 analysed	 works	 that	 speak	 more	 specifically	 to	 the	
aesthetics	and	content	of	contemporary	dance	works,	and	performances	that	revolve	around	
the	theme	of	disability	or	that	are	carried	out	by	disabled	artists.		
	
4.	With	regard	to	tertiary	education	and	disability,	we	analysed	the	literature	focused	on	anti-
abilist	and	anti-oppressive	pedagogy.	Not	all	of	this	literature	is	about	tertiary	education,	but	
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certainly	the	experiences	of	anti-abilist	pedagogy	in	boarding	schools	and	primary	schools	have	
helped	us	to	understand	what	the	main	aspects	of	this	pedagogy	are,	what	the	main	methods	
are	and	what	the	main	challenges	are.	In	particular,	the	literature	on	the	application	of	diversity	
pedagogy	 and	 on	 dealing	with	 discomfort,	 disorientation,	 fear	 of	 the	 other,	 judgement	 in	 a	
collective	dimension	was	helpful.	
	
5.	 With	 regard	 to	 access	 and	 space:	 the	 issue	 of	 disabled	 people's	 access	 to	 public	 space,	
including	school	space,	 is	 indeed	present	 in	much	of	 the	 literature	analysed,	as	 it	 is	a	cross-
cutting	and	crucial	issue,	but	we	also	looked	for	some	specific	texts	that	helped	us	to	frame	and	
redefine	the	issue	of	access	and	space.	As	far	as	we	were	concerned,	the	question	we	were	trying	
to	 answer	 was	 how	 to	 make	 the	 workshop	 environments	 not	 only	 accessible,	 but	 also	
comfortable	 for	 the	 people	 who	 would	 inhabit	 them.	 If,	 on	 the	 one	 hand,	 the	 battle	 over	
accessible	places	remains	of	primary	importance	to	us,	on	the	other	hand,	we	also	tried	to	think	
about	what	makes	access	truly	effective	in	everyday	life;	in	this	sense,	mutual	aid	relationships	
and	everyday	strategies	are	crucial	elements,	which	helped	us	to	rethink	access	as	a	collective	
practice.	
	
Useful	bibliography	when	approaching	disability,	performing	art	and	education:	
	

Definitions	of	disability/ableism/anti-ableism	and	historical	and	sociological	perspectives	
on	disability	

Adams,	R.,	Reiss,	B.	and	Serlin	D.	(2015).	Keywords	for	Disability	Studies.	New	York;	London:	
NYU	Press	

Barnartt,	S.N.(2010).	Disability	As	a	Fluid	State.	Research	in	Social	Science	and	Disability.	5	

Burch,	S.	and	L.	Patterson.	(2013).	Not	Just	Any	Body.	Disability,	Gender,	and	History.	Journal	of	
Women's	History.	25:4	
	
Campbell,	F.	(2009).	Contours	of	Ableism.	The	Production	of	Disability	and	Abledness.	London	
and	New	York:	Palgrave	McMillan	
	
Davis,	J.	L.	(2014).	The	Disability	Study	Reader.	Forth	Edition.	London	and	New	York:	Routledge	
	
Davis,	L.J.	(1995).	Enforcing	Normalcy.	Disability,	deafness	and	the	body.	London:	Verso	

Di	Santo,	R.	(2013).	Sociologia	della	disabilità	:	teorie,	modelli,	attori	e	istituzioni.	Milano:	
Angeli,	2013	

Dirth,	 T.P.	 and	 A.A.	 Glenn	 (2019).	 Decolonial	 Theory	 and	 Disability	 Studies:	 On	 the	
Modernity/Coloniality	of	Ability.	Journal	of	Social	and	Political	Psychology.	7:1	
	
Ferrucci,	F.	and	S.	Mannelli	(2004).	La	disabilità	come	relazione	sociale:	gli	approcci	sociologici	
fra	natura	e	cultura.	Cosenza:	Rubbettino		
	
Medeghini,	R.	(ed.)	(2015).	Norma	e	normalità	nei	Disability	Studies.	Riflessioni	e	analisi	critica	
per	ripensare	la	disabilità.	Trento:	Erickson	



10 
 

Michalko,	R.	and	T.	Titchkosky	(2009).	Rethinking	Normalcy:	A	Disability	Studies	Reader.	
Toronto:	Canadian	Scholars’	Press	Inc.	

Oliver,	M.	(2013).	The	social	model	of	disability:	thirty	years	on.	Disability	and	Society.	28:7	
	
O'Brien,	R.	(2005).	Bodies	in	Revolt	:	Gender,	Disability,	and	a	Workplace	Ethic	of	Care.	Hoboken	
Taylor	and	Francis	

Rembis,	M.	(2017).	Disabling	Domesticity.	London	and	New	York:	Palgrave	MacMillan	
	
Rembis,	M.	and	S.	Burch	(eds.).	 (2014).	Disability	Histories.	Champaign:	University	of	 Illinois	
Press	
	
Reynolds	J.M.and	K.	Florian	(2018).	The	Pathic	Model	of	Disability:	Identity,	Moral	Force	and	
the	Politics	of	Pain.	International	Journal	of	Disability,	Development	and	Education.	65:5	
	
Schalk,	S.	(2017).	Critical	Disability	Studies	as	Methodology.	Lateral	6.1	
Schillmeier,	M.	W.	J.	(2010).	Rethinking	Disability	:	Bodies,	Senses,	and	Things.	Hoboken	Taylor	
&	Francis	

Disability	politics,	power,	recognition	

Barton,	L.	(2009).	The	Politics	of	Recognition	and	the	Position	of	the	Disability	Movement.	In	
Alur,	 M.	 and	 V.	 Timmons.	 Inclusive	 Education	 across	 Cultures:	 Crossing	 Boundaries,	 Sharing	
Ideas.	New	Delhi:	Sage	
	
Beckett,	A.	E	(2006).	Citizenship	and	Vulnerability:	Disability	and	Issues	of	Social	and	Political	
Engagement.	London:	Routledge	
	
Beckett,	A.	E.,	Bagguley	P.	and	T.	Campbell.	(2017).	Foucault,	social	movements	and	heterotopic	
horizons:	rupturing	the	order	of	things.	Social	Movement	Studies.	16:2	
	
Beckett,	A.E.	(2006).	Understanding	Social	Movements:	theorising	the	disability	movement	in	
conditions	of	late	modernity.	The	Sociological	Review.	54:4		
	
Block	 P.,	 Kasnitz	 D.,	 Nishida	 A.	 and	 N.	 Pollard	 (eds.)	 (2016).	 Occupying	 Disability.	 Critical	
Approaches	to	Community,	Justice	and	Decolonizing	Disability.	New	York	and	London:	Springer	
	
Caldwell,	J.	(2011).	Disability	Identity	of	Leaders	in	the	Self-Advocacy	Movement.	Intellectual	
And	Developmental	Disabilities.	49:5	
	
Lawson,	A.,	Schiek,	D.	(2016).	European	Union	non-discrimination	law	and	intersectionality:	
investigating	the	triangle	of	racial,	gender	and	disability	discrimination.	London,	New	York:	
Routledge	

Linton,	S.	(1998).	Claiming	Disability:	Knowledge	and	Identity.	New	York:	NYU	Press	

Riddell,	S.	and	Watson,	N.	(2005).	Disability,	Culture	and	Identity.	Taylor	&	Francis	Group	

Russell	 ,	E.	 (2011).	Reading	Embodied	Citizenship:	Disability,	Narrative,	and	the	Body	Politics.	
New	Brunswick:	Rutgers	University	Press	
	



11 
 

Saltes,	N.	(2013).	Disability,	identity	and	disclosure	in	the	online	dating	environment.	Disability	
and	Society.	28:1	
	
Tremain	S.L.	(2010).	Foucault	and	the	Government	of	Disability.	University	of	Michigan	Press	

Performing	art,	disability	and	performance	

Auslander,	P.,	Sandahl,	C.	(2005).	Bodies	in	Commotion	:	Disability	and	Performance.	University	
of	Michigan	Press	

Batch,	 M.	 (2018).	 	 Theatre,	 Representation	 and	 the	 ‘Other’	 :	 Recent	 books	 on	 theatre	 and	
disability,	Performance	Research.	23:8	
	
Crutchfield,	 S.	 and	 M.	 Epstein	 (eds.)	 (2020).	 Points	 of	 Contact:	 Disability,	 Art,	 and	 Culture.	
University	of	Michigan	Press	
	
DeCoster,	 J.	 (2009).	 Re-claiming	 (Dis)ability	 through	 Performance:	 The	 Significance	 of	 Self-
representation	in	Kinshasa,	D.R.Congo.	Considering	Disability	Journal.	1	
	
Di	Lodovico,	A.	(2017).	Choreographies	of	Disablement.	Temple	University.	ProQuest	
Dissertations	Publishing	

Dolmage,	J.T.	(2014).	Disability	Rhetoric.	New	York:	Syracuse	University	Press	
	
Fassett	D.L.	and	D.L.	Morella	(2008)	Remaking	(the)	Discipline:	Marking	the	Performative	
Accomplishment	of	(Dis)Ability.	Text	and	Performance	Quarterly.	28:1-2	
	
Garland	Thomson,	R.	(1997).	Extraordinary	Bodies:	Figuring	Physical	Disability	in	American	
Culture	and	Literature.	New	York:	Columbia	University	Press	

Greer,	S.	(2019).	Queer	Exceptions:	Solo	Performance	in	Neoliberal	Times.	Manchester	
University	Press	

Hadley,	 B.	 (2015).	 Disability,	 Public	 Space	 Performance	 and	 Spectatorship.	 Unconscious	
Performers.	London	and	New	York:	Palgrave	MacMillan	
	
Hall,	J.M.	(2018)	Philosophy	of	Dance	and	Disability.	Philosophy	Compass.	13	
	
Harmon,	S.H.E.	(2015).	The	Invisibility	Of	Disability:	Using	Dance	To	Shake	From	Bioethics	The	
Idea	Of	‘Broken	Bodies.	Bioethics.	29:7	
	
Henderson,	B	and	Ostrander	(eds.)	(2010).	Understanding	Disability	Studies	and	Performance	
Studies.	London	and	New	York:	Routledge	

Henderson,	 B.	 and	 R.N.,	 Ostrander.	 (2008).	 Introduction	 to	 Special	 Issue	 on	 Disability	
Studies/Performance	Studies.	Text	and	Performance	Quarterly.	28:1-2	
	
Hermans,	C.	(2016).	Differences	in	itself.	Redefining	disability	through	dance. Social	Inclusion.	
4:4	

Kimball	K.	and	Fahy,	T.	(2002).	Peering	Behind	the	Curtain	:	Disability,	Illness,	and	the	
Extraordinary	Body	in	Contemporary	Theatre.	Routledge	



12 
 

Legge,	D.	(2019).	A	personal	and	collective	action.	Interview	with	the	actress	and	performer	
Chiara	Bersani.	Between.	9:17	
	
Marsh,	K.	(2016).	Taking	charge	:	dance,	disability	and	leadership	:	exploring	the	shifting	role	of	
the	disabled	dance	artist.	Coventry	University	(United	Kingdom),	ProQuest	Dissertations	
Publishing.	

Millett,	 A.	 (2008)	 Performing	 Amputation:	 The	 Photographs	 of	 Joel-Peter	Witkin.	 Text	 and	
Performance	Quarterly.	28:1-2	
	
Quinlan	 M.M	 and	 Bates	 B.R.	 (2008)	 Dances	 and	 Discourses	 of	 (Dis)Ability:	 Heather	 Mills's	
Embodiment	of	Disability	on	Dancing	with	the	Stars.	Text	and	Performance	Quarterly.	28:1-2	
	
Rose,	 H.	 M.	 (2008).	 Approaching	 a	 Politics	 of	 Difference	 through	 Performance.	 Text	 and	
Performance	Quarterly.	28:1-2	
	
Sandahl,	C.	and	P.	Auslander.	(2009).	Bodies	in	Commotion.	University	of	Michigan	
Veal,	C.	(2018).	Micro-bodily	mobilities:	Choreographing	geographies	and	mobilities	of	dance	
and	disability.	Area.	50 

Zitomer,	M.R.	 and	Reid,	G.	 (2011).	To	be	or	not	 to	be	–	able	 to	dance:	 integrated	dance	and	
children’s	perceptions	of	dance	ability	and	disability.	Research	in	Dance	Education.	12:2	
	

Anti-disabilist	education/Anti-oppressive	pedagogy/Tertiary	Education	
	
Beckett	 A.E.	 and	 L.	 Buckner	 (2012)	 Promoting	 positive	 attitudes	 towards	 disabled	 people:	
definition	of,	rationale	and	prospects	for	anti-disablist	education.	British	Journal	of	Sociology	of	
Education.	33:6	
	
Beckett,	A.E.	(2014).	Non-disabled	children’s	ideas	about	disability	and	disabled	people.	British	
Journal	of	Sociology	of	Education.	35:6	
	
Beckett,	A.E.	(2015).	Anti-oppressive	pedagogy	and	disability:	possibilities	and	challenges.	
Scandinavian	Journal	of	Disability	Research.	17:1	
	
Bolt,	D.	and	Penketh,	C	(eds.)	(2015).	Disability,	Avoidance	and	the	Academy:	Challenging	
Resistance.	Abingdon:	Routledge	
	
Calder-Dawe,	O.,	Witten	K.	and	P.	Carroll	(2020).	Being	the	body	in	question:	young	people’s	
accounts	of	everyday	ableism,	visibility	and	disability.	Disability	and	Society.	35:1	
	
Corcoran,	T.,	White,	J.,	and	Whitburn	B.	(2015).	Disability	studies:	Educating	for	Inclusion.	
Sense	Publisher	

D'Amico,	M,	Arconzo,	G.	(2013).	Università	e	persone	con	disabilità	:	percorsi	di	ricerca	applicati	
all'inclusione	a	vent'anni	della	Legge	n.104	del	1992.	Milano:	Angeli	

Erevelles,	N.	(2011).	Disability	and	Difference	in	Global	Contexts:	Enabling	a	Transformative	Body	
Politic.	New	York:	Palgrave	Macmillan	
	



13 
 

Goodley,	D.,	Liddiard,	K.	and	&	K.	Runswick-Cole.	(2018).	Feeling	disability:	theories	of	affect	
and	critical	disability	studies.	Disability	&	Society.	33:2	
	
Lightburn,	H.	(2020).	Comment	from	the	Field:	Disability	and	the	Emotions,	Seminar	Series,	
Phase	One,	Centre	for	Culture	and	Disability	Studies.	Journal	of	Literary	&	Cultural	Disability	
Studies.	14	
	
Martin,	 N.	 (2012).	 Disability	 identity	 –	 disability	 pride.	 Perspectives:	 Policy	 and	 Practice	 in	
Higher	Education.	16:1	
	
McCruer,	R.	and	A.	Mollow	(eds.)	(2012).	Sex	and	Disability.	Duke	University	Press.	

Muzzatti,	B.	(2006).	Il	modello	della	minaccia	dello	stereotipo.	Psicologia	sociale.	3	Settembre-
Dicembre.	
	
Muzzatti,	 B.	 (2008).	 Gli	 atteggiamenti	 verso	 la	 disabilità:	 credenze,	 reazioni	 emotive	 e	
comportamenti	delle	persone	non	disabili.	Giornale	italiano	di	psicologia.	2,	May.	

Parrey,	R.C.	 (2020).	Embracing	Disorientation	in	the	Disability	Studies	Classroom.	 Journal	of	
Literary	&	Cultural	Disability	Studies.	Liverpool.	14	:1	
	
Slater,	J.,	 Jones,	C.	and	L.	Procter.	(2018).	School	toilets:	queer,	disabled	bodies	and	gendered	
lessons	of	embodiment.	Gender	and	Education.	30:8	
	
Disability,	space,	access	
	

Boys,	J.	(2017).	Disability,	Space,	Architecture.	A	Reader.	London	and	New	York:	Routledge	

Titchkosky,	T.	(2011).	The	Question	of	Access	:	Disability,	Space,	Meaning.	University	of	
Michigan	Press	

	

	

	

	

	

	

	

	

	

	

	

	



14 
 

Chapter	2:	Reconstructing	a	teaching	method:	body	practices	and	critical	
thinking	

	
In	 our	 respective	 fields,	 we	 are	 permanently	 exploring	 research	 methods,	 and	 we	 are	
permanently	questioning	the	methods	we	use,	their	effectiveness,	their	bias,	their	limits.	We	
have	been	often	exchanging	on	methods,	and	on	the	most	fruitful	ways	of	developing	research	
questions.	In	our	exchange	and	sharing,	we	have	learnt	how	to	cross	disciplinary	boundaries	
and	try	to	speak	the	language	of	the	other.	We	have	also	understood	that	research	in	academy	
and	in	performing	art	have	many	elements	in	common.	Surprisingly,	despite	many	points	of	
contacts	exist,	social	scientists	and	artists	rarely	find	ways	to	compare	and	merge	their	ways	
of	researching.	The	same	goes	for	teaching:	lecturers	lectures	in	classroom	to	students	that	
are	often	the	same	age	than	young	performers	or	participants	in	performing	art	workshop,	
however,	these	two	world	seem	not	to	be	dialoguing	enough.	When	a	dialogue	exists,	many	
time	concerns	“to	research	on”,	and	not	“to	research	with”.		
That	is	why	we	have	been	thinking	about	a	method	that	would	bring	back	physicality	and	
feelings	 to	 the	 university	 and	 bring	 back	 socio-political	 reflections	 to	 the	 performing	 art	
world.	At	the	same	time,	we	wanted	to	design	a	teaching	method	that	merges	experience	and	
reflexivity,	as,	in	our	professional	and	private	life,	we	found	that	these	two	approaches	are	
mutually	complementary	and	enriching.	
	
	

A	blurred	definition	of	disability:	adopting	the	perspective	of	disability	as	an	heuristic	tool	

Concerning	 disability,	 we	 were	 more	 interested	 in	 a	 pedagogy	 that	 would	 lead	 to	 the	
formulation	of	critical	questions,	then	in	providing	radical	or	alternative	definitions.	We	aimed	
at	disentangling	disability	from	the	academic	fields	and	subjects	it	is	usually	associated	with	
(health,	 social	 assistance,	 rehabilitation,	 education	 etc.),	 while	making	 students	 understand	
that	reflecting	on	disability	means	to	reflect	on	politics	and	society,	on	identity	construction,	on	
power	relations.	

The	literal	meaning	of	subversion	is	“turning	upside	down”,	or	“pushing	down	what	was	up”.	
The	 word	 subversion	 refers	 both	 to	 transforming	 by	 overturning,	 and	 to	 making	
visible/bringing	 up,	 what	 was	 previously	 unseen	 or	 hidden.	 Disability	 studies	 can	 be	
considered	a	fruitful	field	of	subversion,	as	the	critical	analysis	of	society	they	provide	is	close	
to	an	act	of	unveiling	that	takes	place	by	observing	from	bottom	up.	Disability	studies	provide	
interpretive	tools	in	order	to	make	visible	what	is	unseen	and	in	order	to	rethink	society	from	
bottom	up,	from	the	unprivileged,	in	order	to	transform	and	rebuild	it.	In	this	sense,	disability	
studies	can	be	considered	both	as	heuristic	and	methodological	resources	and	can	be	employed	
in	a	pedagogical	process	that	aims	at	enhancing	students	critical	thinking.		

At	the	same	time,	performing	art	techniques	can	be	employed	with	various	aims:	by	enactment,	
embodiment	and	expression	of	the	self	they	help	students	(1)	overcoming	binary	definitions	
(able/disable;	weak/strong;	powerful/powerless)	and	exploring	intersectionality;	(2)	making	
visible	and	tangible	the	outcomes	and	the	functioning	of	behaviours	and	ordinary	actions;		(3)	
reintroducing	the	body	(considering	feelings,	sensations,	perceptions,	even	unexpected	ones)	
in	the	analysis	of	social	actors	and	dynamics;	(4)	gaining	awareness	on	social	roles	and	identity	
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construction	and	recognising	the	existence	of	multiple	possibilities	and	multiple	bodies;	 (5)	
understanding	the	potentialities	of	discomfort	and	disorienting	feelings.		

Both	disability	studies	and	performing	art	techniques	can	“overthrown”	mainstream	thinking	
and	attitudes,	fully	present	even	in	the	academic	world,	that	lead	to	paternalism	and	exclusion.	
In	addition	to	that,	they	provide	tools	for	comparative	analysis,	that	can	be	appropriated	by	the	
students	 and	 adapted	 to	 the	 analysis	 of	 other	 kind	 of	 relations	 characterised	 by	 power	
unbalanced	and	enrooted	prejudice.	

In	 this	 sense,	 we	 advocate	 for	 a	 politicisation	 of	 the	 question	 of	 disability:	 a	 reflection	 on	
disability	must	imply	an	analysis	and	a	rethinking	of	societal	norms.	

Learning	by	observing	

Both	 ethnographic	 research	 and	 performing	 arts	 are	 based	 on	 observation.	 We	 learn	 by	
observing	 reality	 and	 everyday	 trajectories.	 That’s	 why	 we	 thought	 that	 in	 the	 workshop	
participants	had	to	work	on	their	observation	skills.	In	order	to	be	effective,	observation	must	
be	repeated	and	time	must	be	devoted	to	this	activity.	The	practice	we	are	proposing	to	adopt	
in	the	workshop	is	very	based	on	the	reiteration	of	observation	and	on	the	progressive	shift	
from	mere	description	to	interpretation.	

Learning	by	feeling	

Both	 ethnographic	 research	 and	 performing	 art	 deal	with	 feelings,	 however,	 feelings	 guide	
ethnographic	 research	 and	 performing	 art	 in	 different	 way:	 in	 the	 case	 of	 ethnographic	
research,	feelings	are	considered	when	adopting	a	reflexive	approach	(the	researcher	reflects	
on	their	positionality)	or	as	indicators	of	wellbeing/discomfort	of	the	participants;	sometimes,	
the	 feeling	of	 the	 researcher	are	 removed,	 in	 order	 to	 take	a	 “neutral”	 stand.	 In	 the	 case	of	
performing	arts,	feelings	are	always	present	and	dissected.	They	are	the	main	drivers	and	tools	
of	the	performers.	Moreover,	the	physicality	of	feelings,	the	mutual	effect	of	feelings	on	bodies,	
is	permanently	explored.	In	our	workshop,	we	thought	that	feelings	and	their	embodiment	must	
occupy	a	central	place	and	enough	time	must	be	devoted	to	reflexivity.	Participants	must	have	
an	appropriate	space	in	order	to	reflect	on	their	bodies,	their	actions,	their	feelings.	Feelings	
are	an	extremely	powerful	 tools,	we	 talk	 about	 “the	politics	of	 feelings”,	 and	yet	 they	often	
disappear	in	socio-political	reflection.	

Collective	learning	

Both	 academic	 research	 and	 performing	 art	 involve	 collective	 learning.	 Collective/group	
learning	is	a	challenging	act,	and	we	tend	to	underestimate	the	importance	of	reflecting	on	it	
and	on	the	best	methods	 in	order	to	get	 to	satisfying	results.	We	have	been	reflecting	about	
what	strategies	and	tools	we	mobilise	in	order	to	share	our	learning	efforts	with	other	people	
and	we	have	tried	to	codify	them	into	a	series	of	actions.	As	in	the	case	of	observation,	collective	
learning	comes	as	a	progressive	effort,	and	it	must	be	based	on	a	relation	of	trust	and	mutual	
understanding	that	is	not	given	“all	in	once”,	but	is	intentionally	built	and	can	change	depending	
on	 the	group.	 In	 the	workshop,	we	would	 like	participants	 to	explicitly	 reflect	on	 collective	
learning	and	find	their	ways	of	 learning	together.	 In	 this	sense,	 the	 facilitator	can	act	as	 the	
group	archive,	meaning	as	the	person	who	keeps	the	memory	of	the	group:	the	facilitator	can	
recalled	what	has	been	said	or	done	in	previous	sessions,	so	that	the	group	can	learn	how	to	
build	their	knowledge	“by	addition”	and	taking	into	account	the	full	journey.		
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Chapter	3:	A	possible	way.	Workshop	outline	

	
	
Drawing	from	the	literature	we	had	analysed	and	adopting	a	radical/critical	approach	and	a	
cross-cutting	method	as	the	one	illustrated	in	chapter	2,	before	the	pandemic	we	outline	a	
possible	 plan	 for	 a	workshop,	 that	was	 supposed	 to	 be	 presented	 to	 and	 discussed	with	
several	universities	and	then	implemented.	Unfortunately,	due	to	the	pandemic,	we	couldn’t	
hold	the	workshop	as	expected.	In	addition	to	that,	new	reflections	came	to	our	minds	at	a	
time	in	which	human	relations	have	been	moved	from	real	squares	to	digital	rooms.	That	is	
why,	in	this	chapter	we	present	our	first	outline	of	the	workshop	and	in	the	following	ones	
we	present	the	reflections	coming	from	the	pandemic	and	other	possible	ways	forward.	
	
	
	
1.	Title	of	the	workshop	
	
Body	politics:	disability	and	subversion		
	
2.	Objectives	
	
Disability	 studies	 have	 shown	 how	 disability	must	 be	 analysed	 and	 understood	 as	 a	 social	
construction	and	a	set	of	social	relations,	instead	of	being	simplistically	defined	as	an	individual	
intrinsic	characteristic	or	as	an	irremediable	absence.	Disability	is	then	related	to	the	space	of	
agency,	to	subjectivity,	to	relations,	to	meaning-making	processes	and	to	the	exercise	of	power.			
	
The	aim	of	this	workshop	is	to	draw	from	the	interpretive	framework	of	disability	studies	and	
to	performing	art	methods	in	order	to	reflect	on	subversion,	literally	on	““turning	upside	down”,	
or	 “pushing	 down	 what	 was	 up”.	 Subversion	 is	 then	 to	 be	 understood	 as	 change	 and	
transformation	that	happen	by	overturning,	and	as	the	making	visible/unveiling	of	what	was	
previously	unseen	or	hidden.		
	
To	make	use	of	the	interpretive	framework	of	critical	disability	studies	does	not	mean	only	to	
take	the	perspective	of	the	disabled	people;	on	the	contrary,	it	means	to	start	from	the	idea	that	
intrinsically	and	naturally	conforming	bodies	do	not	exist.	A	reflection	on	spaces	and	relations	
that	 sharpen	 discomfort	 and	 disorientation	 is	 useful	 to	 deconstruct	 paternalistic	 and	
discriminatory	 social	 norms	 and	 relations,	 resulting	 from	 the	 reiteration	 of	 privileges	 and	
structural	 inequalities.	 At	 the	 same	 time,	making	 use	 of	 a	 performative	 approach	 allows	 to	
reflect	 on	 everyday	 life	 as	 performance,	 as	 well	 as	 to	 reintroduce	 bodies,	 emotions	 and	
interactions	 in	 the	 theoretical	 discourse	 on	 social	 norms,	 socio-economic	 privileged	 and	
inequalities.		
To	explore	the	paradigm	of	subversion,	as	 it	 is	performed	and	observed	by	non-conforming	
bodies,	 is	 effective	 in	 order	 to	 reflect	 on	 everyday	 agency	 of	 all	 subjects,	 and	 especially	 on	
subjects	that	are	considered	as	fragile	or	weak.		
	
At	the	end	of	the	workshop	students:	
	

• Acquire	some	interpretative	tools	drawn	from	disability	studies	and	critical	theory;	
• Acquire	a	robust	knowledge	on	the	themes	linked	to	disability/non	conformity;	
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• Experiment	proximity,	co-creation,	dialogue	and	exchange	as	methods;	
• Learn	how	to	dialogue	and	share	opinions	in	a	constructive	way;	
• Acquire	basic	knowledge	on	performative	techniques	and	practices;	
• Devote	 more	 attention,	 at	 the	 individual	 level	 and,	 hopefully,	 in	 their	 academic	

researches	and	career,	to	body	perceptions	and	emotion	both	as	tools	of	self-knowledge	
and	as	instruments	for	social	and	political	analysis;	

• Understand	the	link	and	the	contact	points	between	scientific	and	artistic	research.	
	
At	the	same	time,	lecturers	renew	and	deepen	their	attention	to	the	themes	related	to	disability	
and	 non-conforming	 bodies	 and	 construct	 innovative	 learning	 paths,	 that	 do	 not	 tackle	
disability	as	an	exceptional	event/fact/object.	
	
2.	Accessibility	
	
It	is	extremely	important	that	the	real	accessibility	to	all	phases	of	the	workshop	is	granted	to	
all	disabled	students.	The	workshop	is	open	to	all	students	from	master	level,	of	all	disciplines.	
An	 adequate	 room,	 that	 can	 host	 around	 25	 participants	 freely	 moving	 around,	 must	 be	
provided.		
	
3.	Structure	and	methodology	
	
The	structure	of	the	workshop	is	flexible	and	takes	into	account	the	main	course/curriculum	in	
which	 the	 workshop	 is	 hosted/included.	 If	 possible,	 the	 participation	 of	 lecturers	 to	 the	
workshop	 is	 encouraged.	 Participation	 can	 be	 shaped	 as	 short	 seminars/interventions	 on	
relevant	topic.		
	
Workshop	 days	 merge	 body	 practice	 and	 theoretical	 discussion/exchange.	 The	 length	 of	 a	
workshop	session	should	be	about	two	hours,	ideally	about	two	hours	and	a	half.	As	a	general	
rule,	 a	 workshop	 includes	 a	 short	 introduction,	 followed	 by	 the	 body	 practice	 (hereunder	
mentioned)	and	a	debate	focused	on	the	interpretation	of	the	activities	undertaken	during	the	
body	practices	in	light	of	the	disability	studies.		
	
The	 workshop	 aims	 at	 the	 construction	 of	 a	 common	 and	 shared	 body	 practice,	 that	 vary	
depending	on	the	groups.	The	workshop	is	based	on	an	egalitarian	pedagogical	practice,	based	
on	 knowledge	 co-construction	 and	 the	 sharing	 of	 the	 experiences	 and	 competences	 of	 the	
participants.	 That	 is	 why	 the	 process	 of	 construction	 of	 common/shared	 questions	 to	 be	
answered	during	the	workshop	is	fundamental.		
	
Ideally,	a	workshop	could	be	constructed	in	the	following	way:	
	
Day	1.	Norms	and	deviation	 What	 is	 the	 norm?	 What	 is	 normal?	 How	 is	 normality	

constructed?	What	 is	 the	deviation	 from	the	norm?	How	

can	we	describe	the	non-conventional?	To	what	questions	

in	relation	to	norm	and	normality	do	we	want	 to	 find	a	

common	answer?		

	
Day	 2.	 Mundane	 and	 everyday	
performing	

What	are	the	performances	that	we	adopt/create	in	our	

everyday	 interactions?	Why	 do	we	 use	 them?	How	does	
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anthropology	 define	 performance?	 To	 what	 question	

related	 to	 performance	 does	 the	 group	want	 to	 find	 an	

answer?		

Day	3.	Fragility	and	weakness	 When	a	body/a	person	is	considered	as	fragile	or	weak?	

When	 do	 we	 fell	 fragile?	 What	 does	 the	 definition	 of	

fragility	 implies	 and	 tell	 us	 about	 relations,	 power,	

privilege?		To	what	question	related	to	fragility	does	the	

group	want	to	find	an	answer?		

Day	4.	Gaze	 What	does	 the	action	of	 looking/observing	 imply?	What	

does	 visibility	 imply?	And	 invisibility?	How	do	we	define	

perception	 and	 prejudice?	 What	 role	 do	 they	 play	 in	

setting	 our	 relations?	 To	what	 question	 related	 to	 gaze	

does	the	group	want	to	find	an	answer?		

Day	5.	Disorientation	 When	do	we	fill	disoriented	by	the	other?	Is	disorientation	

a	positive	or	a	negative	feeling?	What	does	it	tell	us	about	

society	and	about	ourselves?	What	are	its	consequences	on	

political	 and	 social	 action?	 To	what	 question	 related	 to	

disorientation	does	the	group	want	to	find	an	answer?		

Day	6.	Recognition	 What	does	 recognition	as	philosophical	 category	 imply?	

What	 is	 the	 relation	between	 recognition	and	empathy?	

When	and	how	can	we	talk	about	the	others?	On	behalf	of	

many?	When	and	how	can	we	be	allies?	To	what	question	

related	 to	 recognition	 does	 the	 group	 want	 to	 find	 an	

answer?		

Day	7.	Re(appropriation)	 How	do	we	inhabit	the	world	in	unconventional	ways?	Can	

non-conforming	or	fragile	people	live	in	a	free	way,	decide	

for	themselves,	express	their	social	and	political	agency?	

At	 what	 conditions?	 With	 what	 tools?	 How	 can	 we	

rebalance	 inequalities?	 To	 what	 question	 related	 to	

reappropriation	does	the	group	want	to	find	an	answer?	

Day	8.	Pedagogy	 Reconstruction	of	a	subversive	pattern	

	
4.	Notes	on	body	practice	
	
At	the	beginning	of	the	session,	performers/participants	are	introduced	to	several	rules.	These	
rules	are	considered	as	fundamental	and	non-negotiable	and	concern:	the	Space,	the	Time,	the	
Body.	

1.	The	Space	is	a	square	without	history,	without	past,	without	future	

• The	room	where	our	meeting	takes	place	is	a	square	that	exists	only	in	the	present:	
• From	the	start	the	body	practice,	there	aren’t	corners	or	spaces	that	can	be	considered	

as	“outside”,	in	the	practice,	as	in	real	world	and	real	present,	we	are	always	all	insiders,	
always	affected	and	engaged.		

• The	square	is	composed	by	a	perimeter	and	an	area.		
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• The	perimeter	 is	 the	space	 from	where	participants	have	a	wider	view	and	a	 limited	
action.	

• The	area	is	a	space	of	engagement,	of	compromising,	of	limited	perspective,	of	the	body	
used	as	an	antenna.	

2.	Time	is	a	possibility	

• The	time	is	given.	It	is	neither	a	responsibility	or	a	duty	of	the	group	to	decide	how	to	fill	
it,	how	to	make	use	of	it,	or	how	to	construct	any	kind	of	narration	or	chronology	inside	
it.		

• Time	is	a	possibility,	namely	the	possibility	of	staying,	listening	to,	feeling.		
• The	time	is	divided	into	two	performative	runs/sessions	that	are	separated	by	feedback	

moments.	The	length	of	the	first	run	is	10	minutes.	The	length	of	the	second	run	is	20	
minutes.	From	the	third	run	the	length	is	agreed	with	the	groups,	but	cannot	be	less	than	
20	minutes.		

• The	length	of	the	feedback	moments	is	10	minute	for	each	moment,	but	the	duration	can	
be	modified	if	specific	request	arise	within	the	group.		

3.	The	Body	

• Body	is	always	present.	
• Body	is	always	compromised	with	reality	and	engaged	in	it.	
• Body	 receives	 information	 from	 three	 different	 sources:	 environment	 (temperature,	

sounds,	 light,	 air	 variations);	 group	 (the	 other	 bodies	 that	 are	 constantly	 sending	
information	 and	 communicating.	 Participants	must	 be	 constantly	 focused	 on	 bodies,	
their	information	cannot	be	lost);	the	body	of	each	of	the	participants	(our	bodies	are	
sources	of	signals,	inputs	and	stirrings	that	run	from	the	inner	centre	to	the	surface).		

• During	runs/sessions	bodies	can	fluctuate	within	two	different	status:	quiet	and	tension.		

3.1.	Quiet	

• Body	is	in	a	relaxed	position	(sat,	laying,	crouched)	
• Eyes	are	active,	the	gaze	is	oriented	towards	external	elements	and	should	observe	the	

other	bodies.		
• Quiet	must	not	become	torpor:	body	could	quickly	have	to	change	its	status	by	choice,	

because	of	specific	requests	from	the	group,	or	because	it	must	respond	to	the	desire	of	
somebody	else.		

3.2.	Tension	

• Body	is	vigilant	and	ready	for	movement	
• Its	natural	position	is	the	Area.	
• The	body	must	listen	and	relate	to	above-mentioned	sources	of	information	and	it	has	

to	try	to	orchestrate	them,	constantly	looking	for	different	balances.		

3.3.	Activity	rules	

Inside	the	Ares	there	must	always	be	at	least	three	body	in	a	state	of	“tension”.		

Along	the	perimeter	there	must	always	be	at	least	one	body	in	a	state	of	“quiet”.	The	group	has	
the	responsibility	to	maintain	this	balance	for	all	the	run	duration.	
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3.4.	Aims	

The	aim	of	 this	body	practice	 is	 to	create	a	 tool	 that	 frees	the	performers/participants	 from	
whatever	kind	of	performative	responsibility,	of	entertaining	duty,	of	intellectual	reflection,	by	
allowing	the	participants	to	exclusively	focus	on	the	construction	of	a	secret	network	of	mutual	
understanding	and	support.		

The	first	run	is	intentionally	disorientating	and	it	is	intentionally	made	in	order	to	“fail”.	In	the	
following	feedback	moments	performers	discuss	and	realign	to	the	main	rules.	Performers	take	
ownership	of	the	rules	and	the	functioning	of	the	practice	around	the	third	run/session.		

Once	the	group	get	to	a	good	understanding	of	the	fundamental	rules,	the	group	lays	the	basis	
for	 sharing	 a	 collective	 dimension.	 Everybody	 is	 then	 invited	 to	 take	 care	 of	 this	 collective	
dimension	and	to	build/modify	it,	even	introducing	new	rules.	
By	this	body	practice,	that	sees,	as	a	pre-condition,	the	possibility	of	lasting	an	appropriate	and	
flexible	 amount	 of	 time,	 the	 group	 is	 guided	 through	 processes	 of	 identification	 of	 internal	
management	norms	and	non-exclusion,	and	through	the	construction	of	a	shared	imaginative	
language,	the	creation	of	landscapes	and	unattended	spatial	possibilities.		
	

What	about	disable	bodies?	

	

This	body	practice	entails	a	shared	discussion	and	construction	of	rules.	The	definition	of	these	
rules,	 adapted	 to	 all	 bodies	 of	 the	 group,	 implicitly	 calls	 for	 a	 critique	 of	 the	 adjective	
“disable(d)”:	if	we	reinvent	our	world	starting	by	the	diverse	bodies,	does	disability	still	exist?	
And	 in	 what	 other	 unattended	 forms	 is	 disability	 experienced	 by	 all	 participants?	 Can	 we	
readjust	these	experiences	by	finding	a	common	solution?		
	
5.	Notes	on	critical	thinking	
	
After	practice,	in	the	workshop	comes	time	for	discussion.	Both	the	practice	and	the	time	of	
exchange	 and	 discussion	 are	 built	 through	 repetition	 (creation	 of	 a	 routine)	 and	 by	
accumulation/increase	 of	 complexity	 (each	 session	 the	 routine	 is	 accompanied	 by	 new	
demands	on	the	participants).		
	
Routine:	the	discussion	always	comprises	four	moments:		
	

1. Restitution	of	the	experience.	What	happened	during	the	practice?	How	do	the	different	
participants	describe	the	actions?	What	were	the	prevailing	feelings?	Can	we	define	these	

feelings?		

2. The	group,	guided	by	the	facilitators,	chooses	which	aspects	they	want	to	deepen.	The	
group	also	selects	aspects	that	are	important,	but	worth	discussing	later.	

3. From	our	experimental	community	to	society.	What	parallels	can	we	draw	with	everyday	
life?	What	categories	of	analysis	do	we	have	to	 interpret	the	sensations/events	we	have	

identified?	Which	authors/ideas	can	help	us?		

4. For	each	session,	each	participant	takes	note	of	one/two	ideas	that	they	consider	to	be	
key.	Ideas	are	written	on	post	it	and	hung	on	the	wall.	
	

Accumulation/increase	of	complexity:	
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Progressively,	workshop	participants	 are	 invited	 to	 introduce	 additional	 actions	 during	 the	
discussion,	such	as:	summarizing	what	others	have	said,	relating	what	has	been	said	to	the	ideas	
that	 emerged	 in	 the	 previous	 sections,	 trying	 to	 define	 a	 concept	 in	 a	 more	
complete/appropriate	 way,	 trying	 to	 analyze	 what	 has	 been	 said	 by	 another	 participant,	
helping	another	participant	to	clarify	a	concept.	
	
Restitution	of	a	subversive	path:	at	the	end	of	the	workshop,	in	the	last	sessions,	participants	
draw	 lines	 and	 connections	 among	 the	 different	 ideas	 they	 have	 been	 writing.	 The	 group	
reconstruct	they	specific	learning	path.		
	
Important	 note:	 Some	 participants	 may	 have	 difficulty	 expressing	 themselves	 orally	 or	
following	 the	 conversation.	 Depending	 on	 the	 needs,	 the	 group	 will	 identify	 different	
cooperative	 strategies.	 These	 strategies	 will	 be	 developed	 by	 the	 participants	 themselves,	
based	on	input	from	the	people	who	need	help,	and,	just	like	body	practices,	will	be	"tested"	
over	the	course	of	the	sessions	and	modified	when	necessary.		
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Chapter	4:	Restructuring	our	purpose.	Reflections	out	of	the	pandemic.	
What	possible	way	forward	when	body	disappear	from	public	scene?	

	
The	 lockdown	 did	 not	 only	 stop	 our	 projects	 and	 works,	 but	 reduced	 our	 mobility	 and	
possibility	 of	 occupying	 and	 engaging	 in	 the	 public	 space.	 Our	 bodies	 have	 literally	
disappeared	from	the	streets,	 the	public	meetings	and	gathering	spaces	have	disappeared	
too.	Chiara’s	mobility	was	particularly	affected	by	the	lockdown	spoken	and	unspoken	rules.	
At	the	same	time,	all	her	activities	in	the	artistic	field	have	been	moved	to	online	platform	and	
de-materialised.	The	same	went	for	university	lectures.	If	before	we	were	aiming	at	favouring	
bodies	encounters	in	order	to	subvert	the	way	in	which	disability	is	framed,	represented	and	
studied,	it	was	then	time	to	rethink	the	ways	in	which	disability	presence	in	the	public	space	
can	 be	 reaffirmed	 and	 awareness	 on	 disability	 can	 be	 increased,	 despite	 bodies’	
disappearance.	
		

 

The	Corean-American	artist	Johanna	Hedva,	in	the	conference	“My	Body	Is	a	Prison	of	Pain	so	I	
Want	to	Leave	It	Like	a	Mystic	But	I	Also	Love	It	&	Want	It	to	Matter	Politically”,	that	was	held	
in	Los	Angeles	in	2015,	reflects	on	what	are	the	ways	in	which	bodies	that	are	impeded	from	
inhabiting	the	public	space	can	still	take	a	political	position	and	voice	political	claims.	In	her	
conference,	the	artist	highlights	how	the	binary	conception	of	private/public	space	engenders	
apolitical	subject,	not	out	of	a	choice,	but	just	because	of	the	condition	they	live	in.	She	says	that	
she	was	listening	to	the	noise	and	the	voices	of	the	protest	that	were	coming	till	her	window,	
and	laying	in	her	bed,	she	would	raise	her	fist,	expressing	her	solidarity.	Just	because	nobody	
has	seen	that	act,	has	the	act	less	value?	
	
When	 we	 designed	 the	 workshop,	 we	 were	 so	 busy	 ensuring	 the	 physical	 presence	 and	
accessibility	of	disabled	students	that	we	overlooked	the	possibility	that	some	students	might	
not	be	able	to	physically	move	around.	In	the	days	of	lockdown	following	the	pandemic,	Chiara,	
who	is	used	to	moving	around	very	frequently	for	tours,	suddenly	found	herself	unable	to	move	
around.	The	situation	thus	forced	us	to	rethink	the	concept	of	presence	and	the	possibilities	of	
being	present	in	a	place,	despite	physical	absence.	
	
In	disability	work,	both	 in	research	and	 in	performing	art,	 the	visibility	and	exposure	of	the	
body	 are	 often	 considered	 as	 key	 elements.	 Chiara	 herself	 has	 worked	 extensively	 on	 the	
exposure	of	the	disabled	body	and	the	presence	of	the	disabled	body.	Visibility/presence	and	
recognition	 are	 inextricably	 linked:	 if	 the	 disabled	 body	 is	 seen,	 it	 is	 recognised,	 it	 is	made	
present.	At	the	same	time,	like	any	body,	a	disabled	or	non-conforming	body	exists	in	private,	
and	continues	to	exist	when	unseen.	And	those	who	inhabit	it	can	strongly	affirm	their	presence	
in	 the	 social	 space	 through	 militancy,	 speaking	 out,	 taking	 sides.	 If	 we	 do	 not	 ask	 any	
conforming	body	to	expose	itself	continuously,	why	should	we	ask	a	non-conforming	body	to	
do	so?	And	if	physical	presence	is	not	in	itself	synonymous	with	inclusion,	then	how	else	can	
inclusion	be	ensured?	How	can	the	expression	of	those	who	are	physically	absent,	but	involved,	
be	encouraged?	
	
Is	it	enough	to	turn	on	a	camera	and	ask	our	interlocutors	to	connect	through	an	online	platform	
to	be	able	to	say	that	we	are	listening?		
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We	 did	 not	 find	 universal	 answers	 to	 these	 questions,	 but,	 in	 the	 impossibility	 of	 actually	
realising	 the	 workshop	 we	 had	 envisaged,	 we	 reflected	 on	 other	 ways	 of	 thinking	 about	
participation,	including	people	who	would	have	to	overcome	obstacles	that	are	just	too	great	to	
participate.	
	
Chiara	reflected	on	the	fact	that	one	does	not	only	experience	something	by	living	it	or	walking	
through	it,	but	also	by	hearing	about	it.	We	thought,	for	example,	about	the	possibility	that	a	
climber	might	 tell	about	what	he	has	 felt	and	seen	when	walking	along	a	path	or	climbing	a	
particularly	 difficult	 wall.	 Chiara	 reflected	 on	 the	 fact	 that	 one	 does	 not	 only	 experience	
something	 by	 living	 it	 or	walking	 through	 it,	 but	 also	 by	 hearing	 about	 it.	We	 thought,	 for	
example,	about	the	possibility	that	a	climber	might	tell	about	what	he	has	felt	and	seen	when	
walking	along	a	path	or	climbing	a	particularly	difficult	wall.	Those	stories	can	provoke	further	
reflection	in	the	listener,	and	can	be	useful	to	the	listener	to	construct	other	thoughts,	to	create	
analogies,	etc.	listening	can	therefore	prove	to	be	an	active	and	productive	form	of	participation.	
	
In	this	sense,	we	can	say	that	one	can	also	participate	and	be	present	through	other	people.	The	
sociologist	AbdouMaliq	Simone	uses	the	concept	of	'people	as	infrastructure'	to	explain	how	in	
the	great	metropolises	of	the	global	south,	in	the	absence	of	public	services	and	infrastructure,	
it	 is	people	 themselves	who	become	 infrastructure,	making	up	 for	 the	 lack	of	 services	with	
various	strategies.	Similarly,	we	thought	about	 the	possibility	 that	networks	of	people	could	
create	a	structure	of	participation	around	those	who	cannot	be	physically	present,	through	the	
implementation	of	a	series	of	ad	hoc	tactics.	
	
We	then	reflected	on	what	tactics/strategies	could	be	implemented	in	practice,	and	in	relation	
to	what	we	were	 interested	 in,	 i.e.	 the	creation	of	a	workshop.	We	have	therefore	 identified	
some	hypothetical	directions	of	work:	
	
1.	Physical	presence	continues	to	be	a	key	part	of	the	workshop,	but	it	is	important	to	communicate	

to	the	outside	world	the	actions	the	group	is	taking,	the	ideas	the	group	is	building.	
The	 recipients	 of	 this	 communication	 can	 be	 students	who,	 for	 various	 reasons,	 cannot	 be	
present,	but	who	are	interested	in	what	is	happening	and	the	exchange	of	information	must	be	
two-way,	 using	 tools	 that	 are	 as	 "equal"	 as	 possible	 (e.g.	 exchange	 of	 letters	 or	 audio	 files	
instead	 of	 creating	 a	 Facebook	 page,	which	 is	 built	 only	 around	 the	 narrative	made	 by	 the	
participants	or	facilitators).	
	
2.	Students	 initiating	correspondence	 from	outside	are	considered	as	participants	 in	 their	own	

right,	and	as	observers	using	other	points	of	view.	Their	ideas	are	read	and	integrated.	The	group	
members	decide	together	how	to	set	up	a	communication	network.	
	
3.	 Accessibility	 is	 not	 only	 about	 physical	 access	 in	 space,	 but	 also	 about	making	 the	 flow	 of	

information	as	smooth	and	fair	as	possible.	Making	accessible'	is	in	itself	a	practice	that	involves	
examining	and	experimenting	with	various	tools	and	modes.	
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Chapter	5:	Lessons	from	the	creation	of	“Cordata”.	Education	in	isolated	
times	

	
Between	March	and	June	2020,	Chiara	has	been	producing	“Cordata”	a	performance	that	does	
not	need	her	physical	presence	in	order	to	be	attended:	“Cordata”	comes	to	the	audience	in	
the	form	of	a	postcard,	with	a	QR	code	on	the	back.	One	side	of	the	postcard	presents	several	
picture	from	Chiara	homeplace,	with	the	sentence	“Greetings	from	Pontenure”,	the	other	side	
contains	 a	 monologue	 that	 can	 be	 listened	 anywhere,	 by	 scanning	 the	 QR	 code.	 The	
monologue	is	like	a	letter	from	Chiara	to	the	audience,	and	it	is	very	intimate	and	reassuring,	
although	it	covers	topics	such	as	death	or	the	immensity	of	the	universe.	It	is	another	way	of	
establishing	 a	 connection,	 that	 neither	 pass	 through	meeting	 and	 encounters,	 or	 aims	 at	
substituting	 it.	The	 creation	of	Cordata	made	 us	 thinking	about	other	ways	of	 setting	 the	
ground	for	subversion.		
	
	

"Cordata"	 is	 a	 performance	 that	 can	 be	 taken	 and	 enjoyed	 anywhere:	 all	 you	 need	 is	 the	
postcard,	frame	the	qr	code	on	the	back	and	the	performance	begins.	

In	the	early	days	of	the	creation	of	this	performance,	Chiara	called	it	a	'parasite'	performance,	
because,	at	a	time	when	she	was	still	unable	to	move	due	to	health	risks,	'Cordata'	was	brought	
to	festivals	by	other	performers,	who,	in	addition	to	presenting	their	work,	acted	as	mediators	
between	Chiara	and	the	audience.		

The	logic	of	'Cordata',	the	title	of	which	means	“group	on	one	rope/roped	party”	was	precisely	
that	of	building	a	network	of	connections	that	could	overcome	the	physical	distance	between	
Chiara	and	her	audience.	At	the	same	time,	'Cordata'	was	based	on	the	sharing	of	feelings	and	
emotions,	on	a	connection	almost	on	a	spiritual	level,	instead	of	a	physical	one.		

This	connection,	however,	did	not	mean	the	reproduction	of	a	similar	experience,	but,	on	the	
contrary,	 the	 multiplication	 of	 the	 performance	 in	 a	 series	 of	 different	 experiences;	 the	
instructions	accompanying	the	postcard	asked	the	spectators	to	find	a	special	place	to	listen,	
and	also	to	send	a	postcard	to	Chiara's	address,	through	which	they	could	share	their	emotions.	

“Cordata”	was	therefore	a	performance	that	accepted	to	be	transformed	in	the	hands	of	 the	
audience	and	that	accepted	the	multiple	effects	of	the	transmission	of	a	given	message.		

This	performance	helped	us	to	think	about	education	in	times	of	isolation,	and	we	wondered	
how	it	is	possible	to	reach	out	and	accompany	more	people	on	a	learning	journey,	even	when	a	
group	cannot	be	physically	present	and	close	by.	Furthermore,	we	were	interested	in	how	to	
keep	 feelings	and	 the	analysis	of	 feelings	as	an	 integral	part	of	 a	 learning	pathway,	 even	 in	
isolation.	

We	then	reflected	on	the	methods	and	educational	strategies	we	could	apply	at	a	time	when	it	
seemed	that	the	only	way	to	educate	at	a	distance	was	through	a	computer	screen.		

The	making	of	"Cordata"	has	therefore	led	us	to	explore	the	aspects	of	(1)	Correspondence;	(2)	
Transmission/passing	on	of	knowledge	and	feelings;	(3)	Providing	participants	in	the	learning	
path	with	flexible	tools.	
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As	far	as	correspondence	is	concerned,	we	thought	that	the	core	of	our	learning	pathway	could	
be	 precisely	 represented	 by	 a	 continuous	 exchange	 and	 transfer	 of	 feedback	 between	
participants	and	between	participants	and	facilitators.	isolation	had	made	learning	a	passive	
exercise,	 and	 it	 seemed	 to	 us	 that	 we	 needed	 to	 find	 strategies	 to	 make	 it	 active	 again.	
Encouraging	the	exchange	of	feedback,	and	fostering	continuous	reflection	from	the	reception	
of	others'	ideas,	seemed	to	us	a	way	to	overcome	isolation.	If	we	had	to	add	anything	to	our	idea	
of	 a	 workshop,	 it	 would	 have	 been	 a	 real	 exchange	 of	 letters	 and	 messages	 between	 the	
participants.	

Regarding	 the	 transmission	 of	 knowledge	 and	 feelings,	we	 thought	 it	was	 very	 important	 to	
accept	 that	 the	 knowledge	 that	 is	 co-constructed	 with	 the	 participants	 is	 bound	 to	 be	
appropriated	in	different	ways	by	each	of	them.	Each	time	we	acquire	knowledge	we	retranslate	
it	and	make	it	suitable	for	the	situation	we	are	experiencing.	It	was	therefore	important	for	us	
to	make	this	selective	acquisition	of	knowledge	explicit	in	a	hypothetical	workshop:	we	could	
ask	the	participants	"what	do	you	think	you	might	really	need?	How	does	this	notion	translate	
into	the	life	you	are	living?	What	are	you	carrying	with	you?	What	are	you	leaving	behind	and	
why?”.	

Regarding	the	provision	of	flexible	 tools,	 the	 flexibility	of	"Cordata"	and	the	different	ways	 in	
which	it	can	be	used	made	us	rethink	the	workshop	as	well.	We	wondered	how	participants	
could	be	provided	with	 flexible	 tools	 that	 could	be	adapted	 to	different	 situations	and	used	
outside	the	academy.	We	therefore	thought	that	each	participant	could	create	his	or	her	own	
toolbox:	a	real	box	into	which	participants,	after	each	session,	could	put	the	skills,	knowledge	
and	tools	 they	 find	most	useful.	 In	 the	 final	session,	each	participant	could	create	their	own	
instruction	manual,	which	would	reflect	and	personalise	each	participant's	learning	journey.	
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Chapter	 6:	 Some	 reflections	 on	 how	 to	 set	 a	 fruitful	 relation	 among	
participants,	in	light	of	our	experience	as	friends	and	as	researchers	

Our	meetings	of	preparation	for	this	work	has	been	the	first	occasion	in	which	we	have	tried	
to	 reconstruct	 the	 communalities	 of	 our	 research	 patterns	 and	 to	 think	 about	 a	 teaching	
method	that	could	replicate	in	the	space	of	some	days	what	we	have	been	mutually	learning	
by	exchanging	and	reflecting	about	our	professional	and	private	 lives	since	we	were	very	
young.	The	most	important	consideration	we	can	make,	the	most	important	suggestions	we	
can	give	 in	order	 to	 improve	 the	pedagogy	on	disability	 (or	 to	 lay	 the	 foundations	 for	an	
alternative	pedagogy)	are	the	ones	that	focus	on:	being	allies,	ethics	of	care,	setting	common	
ground,	escaping	categorisation,	communicating	feelings.	

 
The	reflection	we	carried	out	in	the	context	of	Dool,	is	one	that	we	began	to	share	in	the	context	
of	 our	 friendship,	 even	 before	 we	 became	 a	 social	 science	 researcher	 and	 an	 artist	 and	
performer	 respectively.	We	 have	 known	 each	 other	 since	we	were	 born,	 our	 parents	were	
friends,	and	we	shared	a	long	journey	of	growing	up,	in	which	we	learned	to	compare	and	share	
our	experiences	since	we	were	children.	Over	the	years,	many	other	people	have	nurtured	our	
reflections,	helping	us	to	refine	them	and	make	them	communicable.		
	
The	particularity	of	our	experience	lies	in	the	fact	that	we	have	unintentionally	created	a	flexible	
space	 for	 exchange	 and	 comparison	 that	 has	endured	 over	 the	 years,	 and	 that	 has	made	 it	
possible	 to	put	ourselves	 in	each	other's	 shoes,	beyond	our	apparent	differences.	Trying	 to	
interpret	our	experience,	we	could	say	that	we	got	rid	very	early	of	thoughts	like	"those	who	
are	not	disabled	cannot	know	what	it	means...",	"there	are	traumas/difficulties	that	cannot	be	
described"	etc.	We	always	thought	we	could	at	least	try	to	communicate	to	each	other	all	the	
most	important	experiences	of	our	lives,	including	those	that	had	to	do	with	Chiara's	genetic	
disease.	Other	key	components	of	our	friendship	were	the	continued	quest	to	develop	deeper	
and	deeper	empathy,	and	the	certainty	that	we	would	be	able	 to	deal	with	all	of	 the	typical	
obstacles	of	physical	disability	 through	the	creation	of	daily	strategies	and	the	help	of	other	
people.	
	
In	 trying	 to	 imagine	a	workshop,	 in	addition	 to	 reasoning	about	our	research	methods	as	a	
university	researcher	and	performing	artist,	we	also	tried	to	translate	 the	way	we	created	a	
deeply	empathy-based	relationship	and	the	way	we	built	daily	survival	strategies	into	a	series	
of	 tips	 and	 tricks	 that	 we	 felt	 appropriate	 to	 share	 with	 anyone	 who	 wants	 to	 implement	
educational	initiatives	in	the	field	of	disability,	especially	with	adult	participants.	
	
Below,	we	have	tried	to	bring	out	the	main	points	for	the	creation	of	a	truly	comfortable	space:	
	

Learning	 empathy:	 we	 built	 empathy	 through	 observation	 and	 continuous	 questioning.	
Explicitly	asking	how	we	felt	or	how	we	saw	a	particular	situation	allowed	us	to	get	to	know	
each	other	more	and	more	deeply,	and	thus	to	feel	together/feel	with	the	other	person.	In	a	
workshop	dealing	with	issues	of	conformity/non-conformity,	we	think	it	is	important	to	leave	
room	for	observation,	questions,	and	interaction	among	participants.	However,	it	is	important	
to	create	a	relationship	of	exchange	that	does	not	become	inquisitive	or	aggressive,	and	at	the	
same	time	it	is	important	that	no	question	is	seen	as	inappropriate	in	itself.	For	this	reason,	it	
is	 necessary	 to	 reflect	 with	 the	 group	 on	 the	 time	 and	 manner	 of	 asking:	 just	 as	 in	 any	
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relationship	in	real	life,	questions	on	sensitive	or	difficult	to	answer	topics	must	find	their	own	
particular	place.	A	way	to	develop	empathy	is	also	to	proceed	by	comparing	different	situations	
and	different	experiences:	disability	is	often	seen	as	an	"other"	experience,	in	an	"other"	world,	
but	 the	workshop	 serves	 precisely	 to	 reinscribe	 this	 experience	 in	 everyday	 life.	 Each	 and	
everyone	 of	 us	 felt	 or	 has	 made	 feel	 unconforming,	 each	 and	 everyone	 of	 us	 lived	 power	
asymmetries	 situation	 or	 the	 violence	 of	 categorisation	 and	 judgment.	 In	 the	 same	 way,	
everybody	in	some	moment	of	their	life	had	to	find	their	own	strategies	in	order	to	overcome	
an	obstacle.	All	these	experiences	are	comparable	and	must	be	compared.	
	

Setting	 flexible	 common	 grounds.	 Through	 our	 long	 lasting	 experience,	 we	 felt	 that	 it	 is	
important	to	have	common	rules,	codes	and	way	of	talking,	and	at	the	same	time	it	is	important	
to	 be	 ready	 to	 changes	 and	 shifts.	 Our	 way	 of	 communicating	 and	 interacting	 changes	
depending	 on	 contexts,	 objectives,	 moments	 in	 our	 lives.	 In	 relation	 to	 the	 workshop,	 we	
thought	that	it	is	important	to	set	a	common	grounds,	the	few	rules	we	have	been	describing	in	
chapter	3,	but	at	the	same	time,	it	is	important	to	live	some	space	for	flexibility	and	adaptation.	
In	the	workshop,	participants	are	called	to	introduce	new	rules	or	to	interpret	the	rules	in	light	
of	the	experience	they	progressively	acquire.	To	learn	together	is	an	issue	of	negotiation	and	
balancing,	 and	 it	 is	 crucial	 to	make	 this	 negotiation	 open	 and	 explicit.	 As	we	would	 like	 to	
develop	 a	 co-learning	 dynamic,	 we	 must	 also	 accept	 that	 participant	 will	 discover	 new	
roads/new	ways	we	did	not	think	about,	and	we	must	be	ready	to	welcome	and	include	this	
discovering.		
	

Escaping	 categorisation	 and	 finding	 new/other	 words.	 In	 our	 personal	 life,	 but	 also	 as	
researchers	in	our	respective	fields,	we	learned	that	categorisation	is	often	a	limit:	it	is	perhaps	
useful	in	terms	of	claiming	recognition,	but	it	is	very	limiting	when	applied	to	everyday	life	and	
to	the	perception	and	construction	of	one's	personal	identity.	In	a	workshop	on	disability	and	
non-conformity,	it	is	very	important	that	participants	talk	to	each	other	and	confront	each	other	
beyond	categorisation,	and	instead	focus	on	comparing	experiences,	without	homogenising	the	
experiences	of	people	who	are	often	described	 in	the	same	way.	 It	 is	 therefore	necessary	to	
challenge	categories	and	make	the	boundaries	between	categories	as	porous	and	undefined	as	
possible.	It	is	also	important	to	pay	attention	to	new	and	unexpected	lexical	terms	that	emerge:	
it	is	possible	that	participants	agree	on	the	use	of	particular	expressions,	that	they	use	irony	as	
a	way	of	overcoming	categorisations	and	getting	closer,	 that	 they	reject	 the	use	of	a	specific	
word.	The	facilitator	has	the	task	of	intercepting	the	lexical	formations	or	vocabulary	used	and	
of	creating	a	dialogue	around	these	group	codes.	
	

Framing	alliances.	Feminist	literature	and	civil	rights	movements	have	extensively	analysed	the	
concept	of	the	'ally'	as	a	person	who	shares	the	struggles	and	values	of	an	oppressed	group,	
even	though	he	or	she	does	not	belong	to	it.	However,	the	reflection	on	allies	often	results	in	a	
set	of	guidelines	on	how	best	to	support	the	struggles	of	non-conforming	groups.	The	workshop	
is	certainly	an	opportunity	to	reflect	on	the	various	definitions	of	an	ally	and	the	various	ways	
of	fighting	alongside	someone,	without	forgetting	that	a	disabled	person	can	also	be	an	ally	and	
fight	 for	 the	recognition	of	 the	rights	of	other	people.	Being	an	ally	can	consist	of	a	range	of	
micro	 practices	 in	 daily	 life,	 which	 go	 beyond	 formal	 political	 activity,	 membership	 of	
movements,	 and	 support	 for	 causes	 on	 social	 media.	 In	 a	 workshop	 on	 disability/non-
compliance,	reflection	on	the	many	forms	that	help	can	take,	and	the	risks	inherent	in	helping	
relationships,	seems	very	pertinent.	In	real	life	we	resort	to	forms	of	help	that	sometimes	we	
do	not	even	recognise	as	such,	because	they	are	the	result	of	almost	instinctive	mechanisms.	
The	 practical	 part	 of	 the	workshop	 helps	 to	 bring	 these	mechanisms	 to	 the	 surface	 and	 to	
relocate	 them	 in	 our	 daily	 lives.	 Furthermore,	 it	 is	 important	 to	 stress	 the	 mutuality	 and	



28 
 

reciprocity	of	the	helping	relationship:	the	strongest	and	most	lasting	relationships	are	born	
from	the	construction	of	an	equal	relationship.	A	workshop	on	non-conformity	is	an	important	
place	to	reflect	on	solidarity	and	commitment,	and	to	get	rid	of	dependent	relationships.	
	
Two	key	concepts:	
	
Ethics	 of	 Care.	 It	 is	 a	 concept	 enrooted	 in	 feminist	 theory	 and	 extensively	 described	 by	 the	
researcher	Virginia	Held	in	her	book	The	Ethics	of	Care:	Personal,	Political,	Global,	Oxford,	New	
York:	 Oxford	 University	 Press,	 2006).	 Held	 describes	 the	 importance	 and	 the	 centrality	 of	
cultivating	caring	relations,	as	relations	based	on	responsiveness	to	need,	empathy,	 trust.	 In	
Held’s	work,	care	is	analysed	as	a	virtue	and	as	a	series	of	practices	and	transformative	acts,	
that	contribute	on	a	daily	basis	to	reshape	social	relations.	The	question	of	care	is	central	both	
in	disabilities	studies	and	in	performing	art	(performance	and	dance	imply	a	relation	of	trust	
and	a	constant	attention	to	each	other's	wishes	and	needs).	The	notion	of	“ethics	of	care”	is	then	
central	for	the	construction	of	a	collective	learning	path.	
	
Ethics	of	Friendship.	It	is	an	expression	used	by	the	researcher	Lisa	Tillmann-Healy	in	her	book	
Between	Gay	and	Straight:	Understanding	 friendship	across	sexual	orientation	 (Walnut	Creek,	
CA:	 AltaMira	 Press,	 2001)	 to	 define	 a	 research	 methods	 that	 consists	 in	 “approaching	
participants	 as	 we	 would	 potential	 or	 actual	 friends:	 with	 a	 desire	 for	 mutual	 respect,	
understanding,	examination,	and	growth”	(Tillmann-Healy,	“Friendship	as	Method”,	Qualitative	
Inquiry,	Volume	9,	Number	5,	2003,	p.	746).	This	research	method	focuses	on	the	mutuality	of	
social	relations	and	on	the	fact	that	it	is	important	to	consider	the	vulnerabilities	both	of	the	
researchers	and	the	participants.	For	a	workshop	dealing	with	feelings	and	personal	issues,	this	
concept	can	be	very	useful:	it	is	important	to	remember	that	even	facilitators	can	be	touched	by	
what	happens	or	 is	said	 in	 the	workshop.	And	at	 the	same	time,	 it	 is	 important	 to	 take	 into	
account	the	feelings	of	the	participants,	as	we	would	do	with	our	friends.	To	hold	a	workshop	
is,	primarily,	to	share	a	life	experience.	
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